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CHAPTER I 
INTRODUCTION 
Language Arts holds a unique position in the education of 
the citizens of a democracy. Language is primarily social. 
It is a tool of many related uses. Language is the means by 
which ideas are shared in the interest of the common good. It 
is the means of communication by which people live and work 
together; and, most important of all, it is the mearis by which 
we think. 
The development of the ability to use language adequately 
and effectively for the best good of the individual and of 
society is a primary purpose of education. 
It is imperative that those who are responsible for devel-
oping the school curricu lum be intelligent about the general 
and specific purposes of education and the principles and 
practices of modern teaching. 
No part of the school program contributes more to the 
over-all purposes of education than the language arts. The 
course of study in English should be based upon a recognition 
of the increasing importance of communication in the modern 
world and the supreme significance of the language arts in the 
life of every boy and girl. It should make definite provision 
for groups of pupils with varying interests, needs, and capac- • 
!ties. The material offered in the course of study should be 
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' in keeping with the best thought and practice regarding the 
teaching of language arts in American schools. Growth and 
enrichment of the pupil should be the major aim of the English 
course of study. 
Besides aiding the child in developing the skills in 
reading, writing, speaking, and listening, the English teacher 
has an excellent opportunity to aid the pupil in his emotional 
and social development. By and large, the instruction that is 
given is determined greatly by the desired goals to be reached. 
PURPOSE 
The purpose of this thesis is to develop a course of 
, study in the four areas of the language arts - reading, 
' writing, speaking and listening -- by offering suggestive 
methods, materials and activities that will lead to more pro-
11 ductive teaching and more fruitful learning. 
SCOPE AND LIMITATIONS 
This study is intended to be a ~ide for the teacher of 
ninth-grade English at Merrill High School in Pine Bluff, 
Arkansas. It attempts to provide units of work that contain 
1 activities and experiences that will enable the pupil not only 
to develop language skills but also to fulfill many of the ob-
1 jectives of education. It includes an outline of a plan for a 
year• s work. The needs and interests of the pupils served a.s 
the basis for the offerings in the units. Only one unit is 
completed. 
2 
JUSTIFICATION 
No specific course of study has been made for any of the 
grades of Merrill Junior High School. The writer hopes that 
this course in language arts will serve as a base and a guide 
for developing detailed courses of study for the other grades 
in the school. 
DEFINITION OF TERMS 
Course of studz means an official guide prepared for use 
by the teacher as an aid in a given area of study.!! 
Curriculum refers to the general over-all plan of the 
content or specific materials of instruction that the school 
should offer the student by way of qualifying him for gradua-
tion or certifica~~on or for entrance into a professional or 
vocational field • .0' 
Program of activities means a type of curriculum based on 
experlitientit learning in line with the interests and n eeds of 
the child • .:V 
Need has an ambiguous meaning. It means first, that edu-
cation-take cognizance of the wishes and desires of each indi-
vidual; and second, that it treat these wishes anddesires in 
" ways to effect desirable changes in the individual. 
Democracy is a way of life which has as its purpose equal 
opportunity for the maximum development of all. 
1/Carter v. Good, Editor, Dictionary of Education, McGraw Hill 
Book Company, Inc., New York, 1945, p. 109. 
g/Ibid., P• 113. 
1/Ibid.' p. 311. 
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CHAPTER II 
REVIEW OF RESEARCH 
AIMS OF EDUCATION IN AMERICAN DEMOCRACY 
The £oundation theory of American democracy is faith in 
!I 
the potentialities of the individual man. The achievement 
of democracy through education is the most urgent and intense~ 
El practical necessity facing the teaching profession today. 
The above statements illustrate the great challenge to 
the schools. To meet this demand the schools must offer oppor-
tunity to all who are interested and help each individual to go 
as far as he is able and to gain to the best of his ability 
whatever values the school may have for him. Tippett states 
that: 
The government of the United States has been 
affirmed by high authority to be "of the people, 
by the people, and for the people." Public schools 
were established in order that all citizens should 
be made active and enlightened participants in that 
heritage.»" 
In the attempt to educate the individual for better 
citizenship the schools are constantly £aced with the problem 
of adjusting their curriculum in order to meet the changing 
I 1/James s. Tippett, Schools for a Growing Democracy, Boston: 
Ginn and Company, 1937, p. 4• 
2/ Education Policies Commission, "Jou mal of the National 
'!"ducation Association", Volume 28, No.2, February 1939, p. 48. 
2/James s. Tippett, op. cit., p. 4. 
nature of s0cial life so as to fit the individual for living 
in the contemporary world. 
Hoover once said: 
As a race we produce a considerable percentage 
of persons in each generation who have the intellec-
tual and moral qualities ror the moral and intellec-
tual inspiration or others for the organization and 
administration or our gigantic economic and intellec-
tual machinery and for invention and creation. I 
believe we lose a large proportion of those who could 
join the ranks because we fail to find them, to train 
them rightly, to create19haracter in them and to inspire them to effort.:! 
It is the responsibility of the teachers to aid the pupils 
in releasing their individual capacities to solve their own 
problems and to adjust themselves to their environment. Vfhat 
is learned in school should be carried over constructively in 
life. 
The concern of democracy for developing socially 
creative individuals disposed to meet their problems 
with increasingly intelligent action places upon the 
school three major responsibilities: (1) It should 
aid each individual to mature his potentialities to 
the highest degree. (2) It should help each indi-
vidual to build himself deeply into an ever-widening 
area of the cultural and group life. (3) It should 
help each individual to understand, by actual living, 
the process2through which and for which democracy is 
maintained.£! 
Prior to 1900, the schools were concerned mainly with pre-
paring pupils ror college because those who stayed in school 
through the secondary-school level were the ones who planned 
to go to college; but since that time, partially because of 
' YHerbert Hoover, "Ideals in .American Education, n Journal of 
National Education Association, Volume 12, March .l923, p. 79. 
2/Ha.rold Ruggs, Democracy and the CUrriculum, New York: D. 
I Appleton-Century Company, 1939, pp. 25'7-260. 
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federal and state laws, 1mny pupils continue to go to second-
ary school who have no idea of going to college. The college 
preparatory curriculum then became inadequate. A new curricu-
lum had to be · developed: a curriculum fitted to all American 
youth. 
The National Association of Secondary School Principals 
sets forth the following ten fundamental issues confronting 
secondary schools: 
1. That a comprehensive program of secondary 
education, open to all nor.mal individuals, be pro-
vided at public expense. 
2. That a new educational agency be established 
to provide supervision and appropriate activities for 
young people who are no longer profiting from their 
continued schooling, but who cannot tmmediately be 
absorbed into vocational employment. 
3. That both school people and public accept 
the social and civic view of education. 
4. That secondary schools plan as definitely 
for development of desirable attitudes and ideals 
as for instruetion in organized knowledge. 
5. That the social ideals that secondary 
schools should strive to inculcate in pupils be 
set forth and defined. 
6. That secondary schools be freed from the 
domination of other institutions and primarily 
concerned with the value of their own courses in 
meeting the needs of all pupils. 
7. That a dynamic program of vocational ed-
ucation be developed for secondary schools. 
8. That the curriculum be reorganized into 
more fUndamental categories on the basis of what 
pupils should do in life. 
9· That all youth be served by providing a 
differentiated curriculum in accordance with their 
needs and capacities. 
6 
10. That secondary education be integrated 
with the entire educa~~onal program but with special 
fUnctions of its own.!! 
These ten issues coincide with the statement of the pur-
pose of education in the Report of the Gomm.ission on the Re- jl 
organization of the Secondary Schools which was made in 1918. 
Here, the purpose of education was stated to be: 
To develop in each individual the knowledge, 
interests, ideals, habits, and powers whereby he 
will find his place and use that place to shape 21 both himself and society toward ever nobler ends.=t 
The modern school is concerned with the complete develop-
ment of the individual so that he may be able to adjust him-
self to his environment and contribute to the democratic way 
of life. Its program is based on the principle that the best 
way to prepare a child for a usefUl adult life is to have him 
live a usefUl complete child's life.· Real life situations 
are being set up in the school room and pupils are allowed to 
participate in the activities with freedom and ease. Learning 1 
by doing is the keynote. 
Tippett believes: 
Learners should be active about their own educa-
tion. They should c<mre in contact with many varied 
and significant experiences. They should have abun-
dant opportunity to relive those experiences and come 
into full understanding of them in so far as their 
particular stages of development permit complete 
understanding. If they are to know the world in 
which they live, they should approach it from all 
Schools 
g/Gardinal Principles of Secondary Education, U. s. Bureau of 
Education, Bulletin 35, 1918, p. 9. 
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angles during their period of learning, Mere formal 
textbook memorization or the acquirement of fundamen-
tal skills will not suffice. Classrooms should be 
learning laboratories, replicas of life, in which 
the individual extends himself as far as his personal 
abilities will allow, both as a single self and as a 
social being. An environment should be provided in 
the classroom which will stimulate to the fullest 
both individual and social expression. The school 
buildi~, the teaching equipment, ... t}nd the methods 
should contribute to these ends. !f. 
He believes further that: 
Outcomes in school are evidenced in two ways. 
First, there are the outcomes in mastery of skills 
such as reading, writing, and arithmetic. Far more 
important for a democracy, however, is the second 
kind of outcomes. They are such qualities as co-
operation, initiative and resourcefulness, respect 
for self and for social order, creativeness, prac-
tice of desirable character traits, 29pen-mindedness, and acceptance of responsibilities.~ 
The present trend in education is toward guidance by the 
teacher, or the pupil toward the desired ends. Ruggs tells 
us that: 
The better schools now aid learners to under-
stand democracy by exemplifying in their practice the 
type of democracy society demanded by the deepest 
yearnings of the American historic spirit. By studying 
his own proble.ms of corporate living, the learner comes 
to know how to work and play with others; to delegate 
responsib~lity to those who are best able to use it in-
telligently for the good of the group; to understand, 
feel and behave in desirable functional relationship 
to his group; to see how his life is conditioned at 
every point by the lives of others. 
Through wise guidance in the study of his problems 
of living over a period of years the learner comes in-
creasingly to utilize democratic experimental processes 
in finding satisfactory new ways of adjustment. He 
behaves more intelligently fn attacking any reasonable 
y3ames S. Tippett, op. cit., pp. 11-12. 
,g/Ibid., p. 312. 
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problem of living within his range of experience and 
interest. He acquires confidence in his own ability, 
developed through the critical aid of the group, to 
improve the situation by bringing the irritating as-
pects under control, thereby making for better living 
conditions for all. Thus does the school fUrnish 
knowledge and practice in de~qcracy as aspects of 
behavior in improved living.:! 
The progrrun of the modern sChools bids fair to eradicate 
the difficulty that an individual has when he attempts to ex-
ercise democracy without a knowledge and understanding of its 
functions. 
The current educational terms implying the selection of 
subject matter as given by Billett are: 
1. The slogan of immediate rather than deferred 
values has served to remind the teacher that school 
experiences should yield learning products which func-
tion in the pupil's present life, or whiCh represent 
tangible progress .. toward defini:te goals recognized 
and adopted by the pupils. 
2. The slogan, consumer not producer values, has 
emphasized that every individual is a potential consumer 
with reference to each subject matter field, and that 
comparatively few will be producers in that field. 
3. The current emphasis on appreciational values 
is also significant for the selection of subject matter. 
Every subject matter field is a potential source of 
learning products which ·increase one•s capacit.1 to enjoy 
and to evaluate more worthily the material and immaterial 
goods of this world, and which lead to efforts to make 
the everyday environment a s~~ce of esthetic pleasure 
as well as material utility.~ 
In the light of the philosophy of education and in accord-
.ance with discoveries of modern psychology, the Committee on 
!(Harold Ruggs, op. cit., pp. 258-259. 
y'Roy o. 
Boston: 
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Orientation of the National Education Association presented a 
number of principles believed to be important in planning the 
secondary-school curriculum. They are: 
Content must be socially justifiable, should be 
drawn rrom experiences of pupils, must involve what the 
pupil can rec<!>gnize as of interest to himself because 
his general welfare or the welfare of others for whom 
he is concerned is involved, and should either extend 
the pupil's experience horizon or better relate past 
experiences. 
Acti v1 ties should involve a large quantity and wide 
variety of experiences which pupils can engage in with a 
satisfactory degree of success, should emphasize co-
operative effort as well as involve participation of all 
members of the group, and should be democratic. 
Organization should be designed to pennit and en-
courage the development of specialized abilities in 
socially valuable ways, Should recognize the degree of 
intellectual maturiV,r of the learner and should emphasize 
that livp}g, learning and growth are inherently inter-
related.:!:/ 
Amidon lists the following as the aims of education in a 
democracy: 
1. Education should give pupils an understanding of 
the world in Which they live; their relation to other 
people; democracy both as a theory of gover.nment and as a 
way of living. 
2. Education should encourage appr eeia tion of the 
meaning of liberty and its proper exercise; the feeling 
and rights of others; eo-operation with others as essen-
tial to advancement of the general welfare; the consent 
of the governed as a basis for the acts of government. 
3. Education should provide knowledge of the events 
and movements in history; the problems of today; the es-
sential facts on which the solution of these problems 
will ultimately rest. 
, l/Comm.lttee on Orientation, (A Program for Secondary Education) 
"WRemaking the CUrriculum", Journal of National Education 
Association, 1937, p. 79. 
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4. Education should help pupils to set up worth'y 
a society in which none shall be so rich or so 
to be above or below a reasonable standard of 
ideals; 
poor as 
com£ort and culture; a political state of mind in which 
all voters and social groups seek the general welfare 
rather than selfish advancement; a situation in which 
every person with sufficient training and experience 
desires to support himself and those dependent upon him 
and is able to find opportunity to do sa; a world in 
which disagreemen~between nations are settled by cony 1 
terence and agreement rather than by bluster and war.:t 
Modern educators have set up ma.ey dif'ferent aims of' educa-
tion in a democracy and many dif'ferent techniques and proced-
ures to follow to attain these aims. Billett summarized them 
all: 
Secondary-school tearihers have done their du~ when 
they have insured that within the limits of the pupil's 
time and of his biological heredity the items which com-
pose the subject matter actually used in secondary-school 
eourses have been selected because th~ contribute to the 
development of' concepts, skills, ideals, attitudes and 
appreciations most likely to help the individual to under-
stand, to appreciate and to participate in an intelligent 
and socially desirable way in the ~9cial and physical 
environment of Which be is a part.:! 
Education is the greatest constructive force at tbe dis-
posal of democratic people for the solution of their problems 
and its over-all purpose may be said to be full participation 
in democratic living by all members of' society. In the opinion 
of Witty: 
It is well to remember that ignorance, delinquena,r, 
ani unrest are associated w1 tb. lack of education and 
social equality. Education, of cours~ is not a panacea, 
but it offers an important guarantee against chaos and 
destruction in a world where the understanding and main-
I7Beulah. ~ Amidon, (Editor) Democracy's Challenge to Education, 
Yew York: Farrar and Rhinehart Inc., 1940, pp. 35-36. 
g(Roy 0. Billett, op. cit., p. 165. 
11 
I 
II 
tenance of democratic values and the control of scien-
tific invrQtions and discoveries are imperative for 
survival.:Y 
It may be said that the primary aim of education in a 
Ill democracy is to develop, to promote and to preserve democratic 
I 
1j principles and practices. 
I AIMS OF LANGUAGE ARTS IN AMERICAN DEMOCRACY 
The democratic way of life is a unitary process in the y 
'I sense that it reaches into every aspect of human affairs. 
I People who live and work in a democracy are faced with specif-
ic basic needs which must be met if they are to develop and 
grow as intelligent participants in their society. It is the 
responsibility of the school to provide a curriculum through 
II 
., 
which children may express, enrich, and develop their varied 
interests in terms of their unique needs. The most important 
needs facing ariy individual are (1) self-respect (2) social 
consciousness (3) confidence in the authority of intelligence 
and <4) praetiee in democratic living. The language arts 
program offers a better opportunity for meeting these needs 
than any other aspect of the school program. Language is an 
1 instrument of social communication. It has been recognized by 
11 educators as the foundation stone of democracy. Language and 
literature are a part of liberal education because their study 
D. c. Heaih YPaul witty' Reading in Modern Education,- Boston: 
I and Company, 1949, pp. 199-2oo. 
II 
·i 
I' 
II 
tl 
gji. N. Thut, and J. Raymond Gerberich, Foundations of Methods 
?or Secondary Schools, New York: McGraw-Hill Book Company_ 
Inc., 1949, p. 29. 
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If 
is better able to humanize and liberalize the intellect and 
spirit than most devices at our command. 
y 
Intelligent living in a democracy requires a high degree 
or proficiency in the four fundamental language arts: reading, 
writing~ speaking~ and listening. 
Smith points out that: 
It is imperative that young people acquire in the 
highest degree commensurate with their ability the power 
to read intelligently, to interpret meaning accurately, 
to examine critically what they read and to apply it to 
socially desirable purposes. They should develop the 
habit of keeping informed through newspapers, magazines, 
and books concerning the major issues confronting men 
and women of their times; of weighing such issues care-
fully in the light of the best infor.matio~ 1available; 
and of guiding their conduct accord:1ngly.::t 
To grasp quickly and adequately what has been said, 
to examine ideas critically, to study them in relation-
ship to concepts previously acquired, and to adopt a 
carefully considered attitude toward them are l~QgUage 
skills fundamental to intelligent living today.~-
Language in a democracy is looked upon as an instrument or 
social communication rather than an end in itself. What is 
logically required in a course of study in language arts is in-
telligent participation in life situations built on the every-
' day experiences of boys and girls. The English teachers are 
unduly concerned with developing skills in meeting life situa-
tions demanding the use of language. Pupils are being taught 
to use these skills with the highest degree of effectiveness 
possible. English teachers are seeking to build democracy by 
yModern Language and Liberal Education, "The Modern Language 
Journal," Volume 35, May, 1951, p. 393. 
II y'Dora v. Smith, "Basic Aims for English Instruction in Ameri-
can Schools", English Journal, January, 1942, p. 40. 
Yibid. 
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, giving each individual the chance to practice it. 
I 
II 
Anderson says: 
English instruction for all American youth must be 
justified in ter.ms or its contribution to human develop!/ 
ment and the improvement of the democratic way of life. 
The role of the language arts in American democracy is 
highly integrated with the philosophy of education. Education 
I 
11 is based on an understanding of how to give and receive ideas 
1\ which of necessity comes through speaking, reading, writing 
and listening. 
It is Bostick's belief that: 
-
The chief functions of language arts in secondary 
schools are to provide for the expression of emotion, to 
stimulate imagination and to encourage a ·free give-and-
take of ideas in both oral and written for.m. To achieve 
such purposes emphasis should be placed on clarity and 
adequacy of expression in relation to personal and social 
problems. Skills must be developed in ter.ms of needs 
arising in and thr~lJgh the activities of the total ed-
ucational program.~ 
The Commission on the English CUrriculum of the National 
Council of Teachers of English is committed to the proposition 
that: 
Instruction in the language arts (reading and litera-
ture, writing, speaking and listening) finds its chief 
justification in the contribution which it makes to the 
all-round education of children, young people and adults. 
For this reason the Commission defines the objectives of' 
English instruction in terms of the major purposes of' ed-
ucation; n~aely, (1) the cultivation of wholesome person-
al living, (2) the development of social sensitivity 
and effective participation in group life, and (3) prep-
aration for vocational competence. The Commission 
believes that English instruction can make a unique 
\1 yH. A. Anderson, "The Functions of English Instruct ion in Ed-
1 ucatt on :for Democracyn, College English, March, 1946, Volume 7, 
II 
p. 334. " " 
g/Prudence Bostick, "Achievement in Languase Arts in the Second-
:! ary School", English Journal, February, 1945, p. 162. 
II 
I 
contribution to tbf~e general aims and should be directed 
toward these ends.:! 
American schools are squarely faced with a challenge to 
provide the kind of education needed by American youth. They 
are expected to help the individual realize his potentialities 
for living a life that yields greater satisfaction than would 
be possible if he were left to his own resources and devices. 
Much emphasis is placed on the importance of teaching English 
for the effective participation in the affairs of society, and 
for providing for the needs and interests of the child. 
The change in the organizational pattern of todayts 
English was brought about by the nearly 3000% increase 
in high-school population; the impact of mass modes of 
communication--press, movie, radio, and television; the 
growing umerstandi~ of the pcysieal, mental, and 
emotional characteristics of children; and the assump-
tion by teachers of their responsibility to position 
their subject wit~tn the framework of America's and the 
werld • s problems .=t 
With the increase in the enrollment in the schools came 
also an increase in the differences in attitudes, habits, and 
personal and social problems. 
The Commission on the English Curriculum believes that 
two primary steps are fundamental to making a curriculum in 
the language arts: 
First, to look out upon the world today and ask 
what part the communicative arts play in it and what 
language skills and attitudes are essential to successful 
Y"out!ine of' Desirable Outcone s and Experiences in the Lan-
guage Arts", Communication No.7, National Council of Teachers 
of English, 1950. 
1.5 
2/Angela M. Broening, "Trends in Secondary School En~Slish," 
National Education Association Journal, December, 1949, pp. 
666-667. -=. 
participation in its activities; and second, to study the 
growth o~ children in all its relationships whiCh pro-
foundly !L:t;fect their needs and competence in the use of 
English • .!/ 
The ideal curriculum consists of well-selected exper-
ienoes. 
The first step in com tructing it is to survey life, 
noting what experiences most people have and what desir-
able possible experiences they m:Js s. From this display 
the curriculum builder must select typical examples, 
distributed as well as possible throughout tts entire 
range. 
The program o~ experiences must be well balanced. 
In sChool life, teChniques should receive adequate 
attention - as instruments. Some study of principles 
gnd practice exercises are needed, but such acadamic 
procedures must be kept in their proper place as access-
ories to the life experiences. 
The program of experiences must be orderly. 
No experience unit should require too many new tech-
niques or any technique which is beyond the maturity of 
the pupils. 
Experiences must be adapted to the needs and capacities 
of the individual learners. 
A curriculum in English is necessarily multifarious 
in content and complex in statement. Imperfections in 
its construction are inevitable and confusions in its 
interpretation are to be expected. The guiding idea for 
both builder and user is the conception of the curriculum. 
as a body of guided experiences paralleling present and 
future out-of-school experiences. Everything in the ~/ 
classroam should be done in the light o~ that conception.~ 
!/Dora V. smith, Chairman, "Making a Curriculum in the Language 
Arts", In Elementary English Review, Volume 27, November, 1950,, 
p. 422. 
yw. Wilbur Hatfield, Chairman, An E?g?erience Curriculum in 
En~ish, National Council of Teachers of English, New York: D. 
App eton-Century Company, 1935, p. 9· 
AIMS OF LANGUAGE ARTS IN THE NINTH GRADE 
Democracy is based upon the conviction that there are ex-
!/ 
traordinary possibilities in ordinary people. Since second-
ary ·-schools are made up largely, if not entirely, of ordinary 
1 people, it becomes the task of the teacher to find those possi-
JI bilities and develop . them to the maximum. This, of necessity, 
1: must be done at all grade levels. 
I 
lj 
I 
Smith reminds us that: 
The adolescent does not acquire either suddenly or 
as a matter of course the ability to write English, to 
draft a new law, or to play an intelligent role in a 
labor management conference ••••• If he achieves civilized 
maturity in the use of language and lite~~ture, he must 
grow into it day by day and year by year.~ 
English is a tool subject and adequate teaching of fUnda-
mental skills are necessary for strengthening the foundation 
throughout the educational process. 
Although the basic aims of language arts are the same im. 
all grades, specific aims may be attained at a particular grade 
level. Provisions should be made at all points for the develop-
ment of individual interests and aptitudes. The main difference 
11 will come in the method of presentation with necessary changes 
I. 
in emphasis and motivation which are detennined by the nature 
',,I 
and characteristics of the youth at that level. 
!j The ninth grade is made up of pupils between the ages of 
1- ~~~~~--
11 !/Harry Emerson Fosdick, Today•s Woman, High Points, October, 
II I'950, p. 18. 
_ I 2/Dora V. Smith, Director, The English Language Arts. Prepared 
, by Commission on the English CUrriculum of NCTE, Vol. 1, New 
1 York: Appleton-Century-Crofts, 1952, p. 12-13. 
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,, 
thirteen and fifteen whose interests are largely personal.. The 
general. nature and characteristics or this age group are: 
1. Rapid growth of body 
2. Physical activity popular; skills desired 
3. Strong emotions 
4. Desire for self-assertion~ imposing opinions on 
others 
5. Desire for social. acceptance~ approval~ . prestige 
and for social service 
6. Consciousness of personality~ sensitive~ desire 
to be recognized as a person 
7. 
8. 
9. 
1.0. 
11. 
12. 
Extremely critical 
Strong and lively imagination 
Increasing desire and ability for planning 
Desire for freedom 
Interest in methods o~ reaching valid conclusions 
Frequent feeling of insecurity in relation to 
home~ school and social group 
Many junior high school. pupils have a strong feeling 
or gregariousness and enter readily into club and team 
work •••• a sense of idealism characterizes many of than who 
show a refo!m9r•s interest in social. problems and struggle 
to find an adequate philosophy of life. In this connec-
t! on~ as young peop;t.e read more and more in newspapers and 
magazines~ they need to make and apply generalizations to 
back up their statements wit~~idence and to recognize 
the techniques of propaganda.=t 
I 
1 his 
The youth between twelve and fifteen is unpredictable in 
behavior and needs much individual attention. 
1 !Jbora v. Smith, op. cit., pp. 21-22. 
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In order to cope with these pnrsical and psychological 
characteristics the ninth-grade language-arts program needs to 
II provide a rich variety of experiences of all kinds. Real life 
I situations should be provided to teach the skills and abilities 
involved in the four areas, reading, writing, speaking and lis-
I 
IJ 
tening. 
Pupils, in common with all human beings, have the 
unique human power to abstract, to think, to detach mean-
ing from a particular situation and assign a symbol !Q 
this meaning and subsequently respond to the symbol.:! 
Much free and full discussion of the pupil's experiences 
will help him to organize into patterns of greater power. 
The Curriculum Revision Committee of the New York Associa-
I tion ot First Assistants believes: 
The ninth year is the ideal time for building up a 
background on the basis of which students can make intel-
ligent decisions regarding which high school course to 
elect; what high school activities they can enter; what 
steps to take to prepare for college; how to make adjust-
ments in human relations and to develop the skills, tech-
niques and attitudes that willsfead to successful living 
both in high school and later. 
Among the "needs of youth" studies, Donald c. Doane des-
cribed the various current usages of the term "need" and ex-
amined needs as a basis for vitalizing the curriculum f'rom the 
viewpoint of f'aults or shortcomir.gs of society, lack or short-
comings of youth, and youth's psycho-biological needs. He con-
! !/Roy o. B111ltt, Fundamentals of Secondary Education, Houghton 
Mifflin Co., Boston, 1946. 
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g/ "Needed: Another Look at our Curriculum". A Report 
of the Curriculum Revision Connnittee of the New York A ssociatlon 
ot FirstAssistants, High Points, (September, 1950), p. 25. 
eluded that, in general, courses concerned with personal prob-
II lams are more desired by young people than those concerned y I with social problams. 
II 
I 
II 
II 
'I l1 
Curriculum development should represent an integration of: 
(1) pupil needs, (2) social values, (3) subject matter, (4) 
learning activities and (5) means of comprehensive evaluation. 
Janet says: 
Try to lay aside unwarranted prepossessions, and con-
centrate on boys and girls and their needs in today•s 
world. This is far from impractical. For if we actually 
offered programs capable of developing the talents which 
God gave individual bo,. and girls, we would produce much 
more adequately prepared college students; and far more 
~portant, we would produce stable and integrated person-
alities for the strengthening of the American home, the 
practice of demo~Ijatic citizenship, use:f'ul work and whole-
some recreation.=t 
UNDERLYING PRINCIPLES OF MODERN COURSES OF STUDY IN ENGLISH 
During the past two decades there has been a great change 
in the thinking of the teachers of English and the builders of 
the English courses of study. They no longer look upon English 
as a teachable and examinable subject; but have come to realize 
that it is something far greater than that. It includes and 
transcends all subjects and is the individual's whole means of 
expression • . Language arts is the single tool by which the pu-
pil makes himself an articulate and intelligible human being. 
gDonaid d. Doane, The Needs of Youth, An Evaluation .for Cur-
' riculum Purposes, Contributions to Education, No. 848, New 
York, Teachers College, Columbia University, 1942. 
l 
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Reading and listening are his principal means of understanding 
h imself, others and the world in which he lives. Speaking and 
vvri ting a re his chief ways of expressing himself and pa rtici-
pating in t he life around him. 
Developing a program in the language arts today 
may be likened less t o building a wall .by carefully 
l ay ing brick up on brick th.an to nurturing growth in a 
tree by enriching t h e soil, furnishing the proper en-
vironment and judic iously pruning as~ certain br anches 
get out of control. The problem is not so much one of 
loo1ting a t English and determining t he order of topics 
to be studied as it is of looking a t the learner and 
the society of which he is a part and a iding his growth 
both in and through the elements of reading , listening 
and expression necessa ry to effective living today.l/ 
Recent i deas concerning the range of experience of t h e 
learner indicate the necessity of re-evalua ting language ex-
periences in order to prepare the student for the swift pace 
of modern living . 
The English course of study has become broader 
and more flexible. It is one of t h oroughly coordina ted 
education in the communicative skills a chieved through 
reading , writing , speaking a nd listen ing t aught and 
lea r ned a s a wh ole. The progr am recognizes effective 
communication as the first function of language in all 
its forms.g/ 
English teaching ha s two definite objectives-- the 
sub ject taught and t h e person t aught. The grea ter of t hese 
two objectives is t he person. 
The j ob of t he teacher of language arts is one of 
relea sing t he individual's l anguage potential, of culti-
v a ting his talents, of correcting his imperfecti ons and 
i/Dora v. Smith, Director, The English Langua ge Arts. Prepared 
oy Commission on the English Curricul um of NCTE , Vol. 1, New 
York: Appleton-Century-Crofts, 1952 p-v. 
gj Ib i d ., pp . 12-13 . 
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of devei?ping in htm an attitude favorable to future 
growth. 
Teachers who are engaged in instructing pupils are in an 
excellent positionm observe their needs and to work oub prac-
ticable methods of meeting them. 
Language-arts teachers all over the country are 
studying necessary curriculum changes to provide more 
adequately for the individual differences of pupils for 
the new needs of society and for discriminating use of 
tbe new media of communication. The scope and sequence 
of this selected subject matter are influencing the choic~ 1 
of instructional materials and of criteria of evaluation.:~ 
It is the task of the teacher to plan the course in such 
a way that it will be interesting to all pupils and at the same 
time will enable them to get themselves around in life situa-
tions coupled with methods that will build correct ways of 
using language. 
Each pupil must be seen as an individual with his unique 
problems and needs. The teacher must not allow his attention 
to be centered on the subject matter he teaches, rather, he must 
look upon the subject matter as a means to an end and teach in 
relation to the pupils needs and interests with needs being 
primary. 
In schools in many parts of our country the develop-
ment or activities has moved from the subject curriculum 
to an experience curriculum. Here an attempt is made to 
use material which relates specifically to the most keenly 
felt needs of youth and to provide for a great deal of 
group guidance and for personality development. SuCh a 
course will often have such units as those of family rela-
tionships, getting along with other people, joining organ-
izations, influencing people and choosing recreations. 
!/Dora V. Smith, Director, op. cit., p. 273. 
S/Ibid., p. 264. 
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Student planning 
The pr:lmary aims 
sonalftY traits. 
ends.~ 
is an essential part of these courses. 
be cone the development of desirable per-
Subject matter is the Il19 ans to these 
A vital course of study must emphasize fundamental aims 
of all language arts training and work. If a pupil can be 
led to see that everything that is being taught does have a 
functional value, he is likely to develop the right attitude 
toward the study. 
Successful learning takes place only when the thing 
to be learned is perfectly c~~ar and definite in the mind 
of both teacher and learner.~ 
Language power is not something in the back of one's 
head which he can remember i.f he thinks long enough; it 
is the ability to think and to act in the right way at 
the right moment, and is developed only through a long 
series o.f experiences in t~~ng to act in the appropriate 
way in a similar situation.~ 
The idea of building a course of study in terms of 
persistent life situations does not call .for the mastery 
o.f a skill .for its own sake but .for its appropriate~se 
in any daily life experience in which it is needed. 
The importance o.f developing the har.monious whole process 
involved in the English program and avoiding the distortions 
of overdeveloped isolated skills and techniques can hardly be 
l/. Adolph Stone, New York Vocational High School, "The Activity 
'Program-The Experience Curriculum and the Social Studies". High 
Points, Nov. 1950, p. 12. 
g,/Ray Ivan Johnson, Mary Agnella Gunn, A. Laura McGregor 
Greater Skills in English, Ginn and Company, Boston, 194~, p. 1. 
l/Dora V. Smith, op. cit., p. 13. 
!/Florence B. Stratemeyer, Hamden L. Forkner, Margaret G. 
McKim, A Curriculum for Modern Living, Bureau o.f Publications, 
Teachers College, Columbia University, 1947, pp. 90-91. 
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overemphasized. 
The Commission on the English Curriculum of the National 
Council of Teachers o£ English recommends the use of broad 
units of instruction with focus upon ideas to which reading, 
writing, speaking and listening all contribute, and in which 
young people work and think and plan together with a particu-
!/ lar end in view. 
The design of the language-arts curriculum should 
be derived from those significant centers of need and 
interest which occasion real communication. Problema 
of values, of interpersonal relations, or recreation 
and leisure, of life purposes, of the spirit and as-
pirations of the democratic society, or world unity, 
of the motives of human beings, of the intelligent 
utilization of the mass media of conmuni cation, of the 
meaning of life itself - these should provide the sub-
stance of the language-arts program from which maturity 
of expression and understanding may be expected to 
emerge under the guidance of teachers who have a genuine 
comprehension o~ 1the ways in which young people grow in language power .!:I 
Leonard makes the following recommendations: 
a. Reorganization of the curriculum to meet 
the needs o£ youth. 
b. Memo to college presidents: "Hereafter 
we will serve the needs of youth, not the 
demands of colleges". 
c. Constant meditation on the question: What 
kind of youth h~e we! What should we he 
doing for them?~ . 
Current professional opinion regarding relative emphases 
in the language arts is based on the combined criteria of in-
!/Dora V. Smith, op. cit. 
g/.Ibid., pp. 196-197. 
3/J. Paul Leonard, "Report of the Nine :Man Commissioner the 
tr'nited States Office of Eduaation." February, 1950. 
dividual and societal need, and on scientific data regarding 
the nature of learning. Such opinion will probably justify 
the following general conclusions: 
1. Greater emphasis should be placed upon the 
activities of meaningfUl spoken and written 
communication, under guidance, and in pur-
posefUl situations, than on the systematic 
study of language structure or isolated 
drills in the mechanics of language expres-
sion. 
2. Ezperiences in speaking in school should 
ordinarily outnumber those in writing. 
3. Instruction in listening, with particular 
regard to radio, television, and motion 
pictures, should occupy a larger place in 
the language-arts program than at present. 
4. While priority should be given to practical 
writing, language-arts programs should pro-
vide abundant opportunities and encourage-
ment to students to do imaginative writing. 
5. The relative amount of time devoted to 
general reading and literary classics should 
be made to depend, so rar as possible, upon 
the individual capacity to understand and 
enjoy good books. 
6. The question whether American, English, or 
world literature, and contemporary or earlier 
classic writing, should receive most emphasis 
should be detem.ined by tm needs of the 
learners. 
7. A similar principle may be applied to the 
relative emphasis upon prose and poetry. 
The purpose for which a selection is to be 
read is the important consideration. 
8. Instruction in reading skills should be 
instrumental and therefore subordinate to 
the process of reading for enjoyment and 
inror.mation. It mgy be systematic, direct 
instruction, but it should not dominate 
the program in reading. 
9. More attention should be given to the 
development of powers of critical dis-
cr~ination in reading than is now com-
mon in schoo1s. 
10. Sharing of reading experiences and in-
terpretation of reading material in class 
should be more frequently based on diver-
sified individual reading selections than 
upon the reading £.t; a single sel action by 
the entire class.=t 
The course of study in English for the secondary schoo1s 
of Harrisburg, Pennsylvania is particularly adapted to help-
ing young people gain the qualities of good personal living 
and social competence. The past experiences, the environment 
and the developing values and aspirations of the learner as 
an individual provide both the setting and the points of 
emphasis. 
Here the underl.ying principle is that language arts finds 
its best justification and motivation in the contributions y 
which are made to the all around education of youth. 
The language-arts program in the secondary schools of 
Dallas, Texas includes material which relates specificall'3' 
to the needs of youth and provides for much personal guidance 
and personality development. This course of study is based 
upon the following beliefs: 
!/Dora V. smith, op. cit., pp. 194-195. 
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1. Fundamental needs of young people are met by 
personal guidance in discovering interests 
and abilities, in developing self reliance 
and integrity, in establishing cultural stan-
dards, in setting up realistic goals for 
economic success and in understanding and 
accepting the responsibilities of citizenship 
in a democratic society. 
2. Ability to read more comprehensively, to ex-
press ideas more effectively and to listen 
and observe more intelligently is an unmistak-
able indication ot advancement toward personal 
and socia1 maturity. Power in the use and 
un:l erstanding of communication techniques plays 
an essential part in such advancement. 
3. Grammar and other fundamental processes ot lan-
guage are presented as fUnctional tools tor 
more effective self-expression, not as fixed 
abstract rules tor memorizing in the classroom 
and using on special occasions. 
4. Provision of challenging experiences for the 
development and extension ot skills is essen-
tial to progress. 
5. The students• own oral and written expression 
ot ideas in meaningfUl situations should be 
the basis for instruction in the fundamentals 
of language development. 
6. Chief justification tor the language-arts 
program is that it otters challenging, con-
crete situations and experiences which en-
courage more mature concepts and skills in 
making individual adjustment to present and 
.future living. 
7. A basic goal in the language-arts program is 
broadening the reading interests and improv-
ing the abilities of the student. Reading 
tor information, recreation, understanding 
and appreciation is essential to citizenship. 
In this course of study ninth-grade English is cen-
tered around sharing experiences by means ot various 
communication techniques such as placing emphasis upon 
improvement in evaluating the content read, spoken, 
written or heard in ter.ms ot its intended use. Activi-
ties in reading and listening are included to otter 
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experiences that will increase appreciations 
standings, reflect life and its problems and 
conscious~~s of responsibility toward home, 
community.:! 
and under-
awaken a 
sbhool and 
The English program or the Denver, Colorado public schools 
seeks primarily to meet the ~ediate common and dndividual 
needs or pupils. A major principle of democracy here is that 
unity be :rm.intained while diversity is being fostered and 
encouraged. 
All the language arts - reading, writing, speaking and 
listening - are part of the program. Under these four major 
headings are included grammar, usage, punctuation, capitali-
zation, spelling, penmanship, reading skills, techniques of 
listening and speaking, vocabulary, varied types of writing 
and speaking, library procedures, literature, the reading and 
evaluation of newspapers and magazines and appreciation of 
radio, motion pictures and television. 
All or the skills involved in the above activities are 
taught through units developed around basic centers of in-
terest. 
In this setting, reading, writing, speaking and listening 
become meaningful as they help members of the class solve a 
common problem, deal with a common interest or make progress 
toward attainment of personal goals. This method enables the 
!/Dai!as Independent School District, Language Arts for Second-
ary Schools, Curriculum Guide, Dallas, Texas, 1952. 
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student to learn facts and techniques as a part of some sig-
nificant whole rather than in isolation. 
Instruction in all the basic uses of communication is 
begun in the elementary school and is continued with varying 
emphases into high school. Teaching techniques, specific 
activities and materials and standards of achievement are 
designed to keep pace with the physical and mental development 
!I 
of the pupils. 
The guiding principles for the committee who formulated 
the language-arts course of study for the secondary schools 
of the State of Utah are: 
I. The language-arts program should be conceived 
as a continuous articulated whole from kinder-
garten through the twelfth grade. 
II. It should not be constructed in isolation 
from other subjects, but should be made with 
persistent conscious endeavor that it shall 
take its proper place in a unified school 
program. 
III. Diligent effort should be made to provide for 
individual differences of interests, needs, 
and capacities of pupils. 
IV. The content should be organized around areas 
or centers of pupil interest with enough sug-
gestive activities that wide individual choices 
may be made by pupils. 
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V. The constant basic needs of the pupils in 
language arts are recognized as: 
A. Upgrading of reading and the means of 
obtaining ideas. 
B. Something to say worth saying, to which 
all experience contributes. 
c. Tools with which to say it. 
D. Standards by whi oh to judge both form 
and content of expression. 
E. Abundant opportuni cy for speaking and 
writing. 
F. Training in artistic and utilitari~ 
forms of expression. 
G. Aid in making the physical, mental and 
emotional adjustments and in acquiring 
acceptable modes of conduct which are 
necessary in the furtherance of effec-
tiveness in speaking. 
VI. Literature and the materials of reading, world-
wide in their origin should beaetected for each 
grade level on the bases of pupil interest and 
capacity to read and enjoy. 
VII. Writing and speaking should grow out of the ex-
periences pupils have either first hand or those 
which they have with and through literature. 
VIII. As far as possible, instruction in grammar, 
including diagramming, analysis, and sentence 
building should grow out of needs of students. 
It should be a phase of remedial. instruction far 
the improvement of expression. It should also 
be a phase of development of good usage as pupils' 
needs indicate. Sentence variety, placement of 
modifiers, transposed order, use of improved 
forms or expression, all are necessary and should 
be taught as needs are realized. Recognition 
should be given to variance between written and 
spoken style. 
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IX. Provisions ror necessary review and relearning, 
based upon individual needs as detennined by 
tests and observations by teachers, should be 
made in every grade. 
X. Provisions should be made for training pupils in 
reliable appraif~l or their own achievements in 
using language.:/ 
The committee on the language-arts program ror the Junior 
High Schools of Allentown, Pennsylvania states that: 
The language arts are social in their origin and in 
their content and can be acquired only in social situa-
tions. To expect children to read about, write about, 
speak about, listen to and exercise skills in verbal and 
written eXpression about experiences that they have never 
had is expecting the impossible and the .results obtained 
will be disappointing. 
It therefore follows that a program or language arts 
in the Junior High School should never lose sight of the 
children the program is expected to serve. It should be 
organized around the experiences which boys and girls of 
early adolescence have. With this plan children can move 
from experience to experience of wider horizon and greater 
refinement. In short, this is growth, and Wholesome grow-
th of junior high school children is the fundamental ob-
jective the Junior High School must adopt if it expects 
to meet effectively the needs of children and the commun~ 
which the school serves. 
This committee set up a scope and sequence of social 
experiences around which language-arts experiences could 
be organized for children in grades seven, eight and nine. 
The program contains the following units for each of the 
three grades in the junior high school. The title of the 
unit is based upon the area or social experience associated 
with it. 
!/State of Utah, Department of Public Instruction, 1;Ladf.tage 
Arts Course of Study for Secondary Sehools, Salt Lake C ty, 
utah, 1947. 
This course of study includes a vast amount of activ-
ity for the development of children in the skifls and 
techniques of all phases of the language arts .=t 
The philosophy behind the English program of the Oakland, 
California schools is that language arts should aid children as 
they seek to fulfill their developmental tasks. Children are 
I 
living, growing, dynamic beings who need a living growing dynan- ' 
ic curriculum. 
This course of study provides for developmental needs, ' 
for growth in communication areas and for meeting the four 
basic purposes of education in democracy as stated by the 
Educational Policies Commission of the National Education 
· YAllentown ~chOol District, Lan 
School, A Tentative . Pro gram, ~Al'=""'"-T-""---=---:;---...---~~. 
Association, namely, (1) self realization (2) human rela-
tionships (3) economic efficiency and civic responsibilitu. 
It contains meaningful activities to facilitate the fUl-
fillment of developmental tasks and tG provide appropriate 
and challenging language experiences. The planning of 
these activities was based upon knowledge of youth --
.their needs, interest! 1and concerns as well as upon a 
knowledge of society.::J 
The basic purpose of the study of English, as treated in 
the handbook for teachers of elementary schools in the State of 
· New York, is to help children grow in their facility to use a 
living and evolving language and to realize the beauty and 
power of English as an inst~tment of expression and of social 
adjustment. In this handbook, English is regarded as a fUnc-
tional subject rather than as subject matter to be learned 
apart from its daily use. 
The basic ideas behind this course of study are: 
1. The language arts fUnction throughout the entire 
11 curriculum, and throughout every aspect of school 
and adult life. Therefore English must be first 
of all regarded as an integrative activity, a 
vital aid to children in their social adjustment. ' 
2. Whatever is taught as "English" must be important 
to the childts life outside the school as well as 
in the classroom. 
3. All teaching should be based on differing needs 
of individual children, determined by carefUl 
diagnosis. 
4. The teaching of reading and other communication 
arts is a continuous process for which teachers 
of every grade and ever.r subject throughout the 
entire curriculum, both elementary and secondary 
are responsible. 
·' l/Oa:kland PUbilc Schools, The Language Arts Guide, Grade 7-12, 
Third Progress Report, Oakland, California, 1953. 
5. The approach to literature should be pleasant 
and enjoyable rather than critical, in order for 
the child to develop a love or good books which 
should lead to a broad program of individual 
reading for each child. Direct teaching in con-
nection with both litf~ature and language usage 
should be functional.£! 
The point of view expressed in the Guide for Oral and 
Written Co:rmnunication in Kansas Elementary Schools is that 
language is basic equipment f9r social communication; without 
language no form of social living would be possible. Children 
should acquire skill in all strands of communication or lan-
guage activities needed to make them socially adjusted people 
in the world in which they live. 
The purpose of this guide book is to help the teach-
ers see the possibilities of the language field as a whole 
and to help them use the textbook as an effective means of 
contributing t~ 1the child's progress in attaining satis-factory goals .::::1 . 
The underlying pu.rpose of the English course of study for 
the public schools of the District of Columbia is to prepare 
pupils for intelligent citizenship in our for.m of democracy 
and to foster an international understanding. 
It is built around the needs, interests and problems 
of secondary-school pupils. It aims at helping the pupil 
to understand and find a solution to his own problem as 
well as at ~~eparing him for the more remote needs of 
a.dul t life .21 
l/New York State Departne nt of Education, The Language Arts, 
~lletin No. 1384, Albany, New York, 1950. 
2/Kansas State Department of Education, Guide for Oral and 
Written Communication in Kansas Elementary Schools, Lawrence, 
Kansas, 1952. 
3/Publie Schools of the District of Columbia, A Guide to the 
Teaehi~ of English Grades 7-12, Part I - Over-All Plan, 
Washfrig;on, D. c., 1946. 
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In planning units and activities, the Florida course o~ 
study in language arts considers the characteristics and devel-
opmental tasks o~ pupils at each grade level ~rom kindergarten 
through the twel~th grade. It provides many di~ferent kinds o~ 
individual and group experiences in which pupils can develop 
their own interests and abilities. The course includes exper-
iences, activities and units or learning which integrate the 
communication areas and which are closely related to the life y 
of the pupil. 
In the Guide to Instruction in English in the Elementary 
Schools of Detroit, Michigan, the following ideas are empha-
sized: 
1. PUpils bene~it most when their study o~ English 
and literature occurs in a meaning~l situation. 
They should be motivated by incentives, materials, 
and activities that meet their interests, needs 
and abilities. 
2. Pupils learn the skills of communication through 
a ~equent practice in life-like situations. I~ 
teachers accept this point of view they will keep 
to minimum lessons involving the mere filling out 
o~ blanks, the analyzing or sentences, and the 
learning o~ rules about speaking and writing. 
3. Pupils learn most e~~eetively when the language 2 1 
arts are presented in a well-integrated program.=r · 
YF1orida Department or Education, Experiencing the Language 
~~ Bulletin 3H, Tallahassee, Florida, 1950. 
g/Detroit Public Schools, Department of Language Education, 
Guide to Instruction in English in the Elementary Schools, 
Detroit, Michigan, 1953. 
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CHAPrER III 
OUTLINE OF YEAR'S WORK IN NINTH GRADE ENGLISH 
Based upon knowledge of the aims or education in American 
democracy, of the aims of language arts in American democracy 
as well as upon the knowledge of the principles and practices 
of modern educators in language arts, the writer has attempted 
to develop a course of study in language arts for grade nine 
of Merrill High School, Pine Bluff, Arkansas, which gives pu-
pils opportunity to develop ability in using the types of ex-
periences that will be of present and future value to them. 
The organization and activities are based upon the needs 
and interests or the pupil•. 1These needs and interests are 
determined by info~ation concerning the physical and social 
heritage and ideals of the community. Every effort is made to 
provide for pupils to live in an environment that will contrib-
ute to their training for active and intelligent participation 
in our democratic society. 
The aims of this course of study may be summed up thus: 
1. To present language as a functional part of the 
pupil's nor.mal experience. 
2. To present an integrated language arts program. 
3. To guide pupils in their effort to master the 
fundamental skills or the four areas of the 
language arts. 
4• To present each lesson as a unified movement in 
developing the harmonious whole. 
5. To develop skills, understandings, attitudes and 
appreciations that have a permanent value. 
OUTLINE OF YEAR t S WORK 
LIVING WITH OTHERS 
r w S 1 
Since young people cannot be 
educated singly in American 
society, they need to learn how 
to live and work together. This 
unit intends to acquaint stud-
ents with the understandings and 
abilities needed in successful 
group living by affording actual 
practice in cooperative planning 
and doing. 
Skills and Abilities 
Reading 
1 . Getting acquainted with 
the library as a source 
of interesting books 
2 . Using table of contents, 
index and chapter head-
ings for finding infor-
ms tion in textbooks 
?.· Using the dictionary 4 Using reference materials 
and pamphlets 
5· Acquiring new words for 
parliamentary procedure 
riting 
6. Observing the conventions 
of social letter writing 
7·. Using capitals correctly 
8 Stressing end punctuation 
after sentences 
Speaking 
9• Sharing experiences and 
interests with peers 
10. Interviewing pupils and 
adults 
11. Participating in group 
discussion 
12. Developing ease of manner 
and relaxed posture 
Listening 
~3. Listening attentively 
and courteously 14. Listening to ask intel-
ligent questions 
Knowledge and Understanding 
1. Conversation and group 
discussion develop so• 
cial mindedness and 
responsiveness 
2. Loyalty and cooperation 
are important in group life 
Attitudes and Appreciations 
1. Effective social adjust-
ment requires attitudes 
of social mindedness 
~. The first and obvious thing 
one needs is just plain 
friendliness 
~. Everyone can do something 
about getting along better 
with people 4. There are both practical and 
spiritual advantages in get-
ting along with people 
WONDERS OF SCIENCE 
R w s 1 
This unit is an attempt to 
help students learn about scien-
tists and their service to man-
kind even while they are being 
entertained. 
Skills and Abilities 
Reading 
1. To outline and follow 
organization 
2. To answer detailed ques-
tions 
3· To adjust speed to con-
tent and purpose 
Writing 4. Taking simple and accur-
ate notes 
5.· Writing simple outlines 
b. Using the comma with a 
series of words 
Speaking 
7• Askin0 and answering ques~ 
tiona clearly and correctly 
8. Learning to discuss in-
telligently topics of 
general interest 
Listening._ 
9· To understand organiza-
tion 
Knowledge and Understanding 
1. ~ithout the work 0f the 
scientist we would still 
be in the horse and buggy 
age 
Attitudes and ppreciations 
1. A knowledge of scientific 
discoveries and inventions 
helps one to live a fuller 
and richer life 
HEROES OF OUR TI~ES 
r , s 1 
Heroes serve as a well-spring 
of social and spiritual growth. 
Through this unit students Vlill 
be introduced to many contempor-
ary heroes in various fields . 
The place of character, determi-
nation and patient effort in the 
success of these people will be 
emphasized. 
Skills and Abilities 
Reading 
1. Using the Who 's Who in 
America 
2. To draw conclusions 
?.· Using the Readers ' Guide 4 Using_ the encyclopedia-----
Writing _ 
5· Learning to vary the con-
struction of simple sen-
tences 
OFF TO ADVENTURE 
R w s 1 
Adventure is a part of life. 
It is chance a remarkable oc-
currence, a bold undertaking, 
a stirring action. Everyone 
enjoys adventure. This unit is 
an attempt to suggest an ap-
proach to adventure in liter-
ature and in real life. 
Skills and Abilities 
Reading 
1. To visualize scenes 
2. To forecast results 
3· To compare with one's 
own experience 4. Reading maps 5· Following main sequence 
of incidents 
Writing 
6. Using modifiers to make 
meaning clear 
6. Spelling correctly certain 
demon words: too, there, etc. 
7• iriting descriptions of ob-
jects or persons 
7• Learning expressions to 
denote sequence : next 
then, at this point , 
finally, etc. 
Speaking 
8. To repor t on reading 
9· Learning to speak clearly, 
audibly and in cornplete 
sentences 
10. Using who, what, where, etc. 
as guide words 
11. Learning courtesy in conver-
sation 
Listening 
12. To make helpful contribu-
tions to conversation 
Knowledge and Understanding 
~. Every great human achieve• 
ment depends upon the co-
operation of intelligent 
workers 
Attifiudes and Appreciations 
1. With a realistic outlook, 
· initiative and persever-
ance, anyone can pYo~re~s 
Speaking 
8. Learning, to speak to ih e 
point 
9· Givlne full vowel sounds 
~0. Pronouncing endings of 
words distinctly 
Listening 
11. To relate material learn~ 
ed to what is already 
known 
12. To follow sequence in plot 
and character development 
Knowledge and Understanding 
1. Adventure a bounds in lit~ 
erature and life 
Attitudes and Appreciations 
1. Without adventure life 
becomes monotonous 
LAUGHTER TEE AllERICAN l.Y 
r w s L 
A sense of humor is essential 
in learning to get along with 
others. An attempt will be made 
here to help students grasp the 
funny in hat they hear or read. 
Some of the most beloved writings 
of the American humorists will be 
read and discussed. A critical 
evaluation of radio and televis-
ion humor will be included. Ef-
forts will be made to distinguish 
between winning, good-natured 
humor and direct ridicule. 
Skills and Abilities 
t 
i 
p 
t 
p 
a; 
0 
Reading 11 
1. To enter into the mood and 
spirit of the author 
2. Learning figures of speech: 
simile and metaphor 
3· Reading orally to interpret 
meaning through 6.mphasis 
and reflection 4. Reading dialect 
Writing 
5· Learning to write with a 
definite end in view 
6. Us in£, clear, compactJ ef- . 
fective sentences 
Speaking 
7• Learning to pause for em• 
phas is and meaning 
8. Varying pitch and expres-
sion 
9· Using voice inrlection to 
show climax 
Listening 
10. Listening for humorous 
allusions 
11. Interpreting character 
f'rom dialogue 
Knowledge and Understanding 
1. Laughter and cheerfulness 
help one to win new 
friends and keep old ones 
2. A sense of humor is a 
sign of maturity 
Attitudes and Appreciations 
1. Humor makes common-place 
things interesting 
SPOTLIGHT ON AMERICA 
r w S 1 
This unit is designed to in-
trpret for pupils America's 
ieals, her principles and her 
roble.ms. Through reading, wri-
lng, speaking and listening 
11pils should come to understand 
ld appreciate the American way 
r life. 
Skills and Abilities 
9ading 
1 . To find main ideas 
2 . To distinguish between 
imaginative writing and 
reports of facts 
3· To find illustrations of 
same point or idea 
riting 4• Learning to subordinate 
ideas correctly 
s .. Using proper sequence 
o riting topic sentence 
as key to paragraph 
peaking 
7• Using correct pronun-
ciation and enunciation 
8. Using correct personal 
pronouns after preposi-
tions 
9· Using definite facts to 
make the incident clear 
stening 
10. To summarize for essen-
tials 
11. To appreciate rhythm and 
beauty of poetic language 
ow~edge and Understanding 
1. America is indebted to 
many races for the qualities 
that make her great 
:i tudes and .lpprecia tiona 
L America is still the 
land of great opportunity 
WHAT'S IN A WORD 
r s ll. 
In this a ge of mass modes of 
communication and propagandiz-
ing it is important to knOW what 
a word may suggest. An attempt 
will be made here to acquaint 
students with the problems of 
word meaning by linking vocabu-
lary with real life needs in 
newspaper reading , literature, 
history, and other school sub-jects. A beginning will be made 
of the study of propaganda through 
teaching pupils to see that words 
have emotional color. 
Skills and Abilities 
Reading 
1. Using contextual clues 
to determine word mean-
ing 
2. Using prefixes, suffixes 
and roots of words for 
recognition and meaning 
3. Learning to distinguish 
between shades of meaning 
Writing 4. Using variety in sentence 
beginnings 
5· Using the apostrophe to 
mark possession to show 
contraction and to indi-
cate certain plurals 
Speaking 
6. Learning to use exact and 
vivid words to express a 
thought 
7. Learning synonyms for over-
worked words 
Listening 
8. To recognize repe~ition 
of same idea in different 
words 
9· To define the central 
thought 
10. To detect propaganda and 
WHAT'S NEWS 
R w s 1 
Th e big daily newspapers are 
a vital part of the world today. 
Some of t ham are much more like-
ly to contribute to the better-
ment of humanity than others. 
Students need help in selecting 
the good and rejecting the less 
good. Herein an attempt will be 
made to help students develop 
personal standards of selection 
of the offerings in newspapers. 
Skills and Abilities 
Reading 
1. Reading to evaluate 
2_. Learning to skim 
3· To distinguish between 
fact and opinion 
4. Learning to read graphs 
and charts 
5· Adjusting reading tech-
nique to content 
Writing 
6. Learning to compress 
material without destroy-
ing clarity 
7·. Using correct form of verbs 
8 To spell correctly words in 
common use 
Speaking 
9· To report accurately 
Listening 
10. To evaluate the logic 
or value of thought 
11. To recognize tone and 
mood 
bias --------~~~ 
Knowledge and Understanding 
1. Words get meaning from 
their context 
2. Vocabulary is the number 
of words you kno • Word 
power is your ability to 
choose and use words 
Attitudes and Appreciations 
1. An adequate and appro-
priate vocabulary is 
important to every pro-
gressive individual 
2. It isn't hard to make 
words work ~or you 
Knowledge and Understanding 
1. Everything that is read 
should not be accepted 
at its face value 
Attitudes and Appreciations 
1. To be able to think and 
talk intelligently about 
current events one needs 
to read a reliable news-
paper 
~. Good readers try to think 
through ideas which they 
read about. · They compare 
and contrast. They weigh 
ideas and try to evaluate 
them 
EXPLORING OCCUPAT IONS 
r w: s 1 
Moat young people are conc:rn-
ed rl th what they are " to do and 
11 to be" when they grow up . As an 
aid to the solution of this prob-
:tem, this unit affords an oppor-
tunity for students to discover 
facts about occupations that in-
terest them. This is an inspira-
tional as well as an information-
al unit. 
8ktlls and Abilities 
Reading 
1. Learning variety or para• 
graph structure for dif-
ferent purposes 
2:. Recognizing meanings of 
words used in forms: res-
idence, nat ion ali ty, et c. 
Writing 
3. Learning to write busi-
ness letters legibly1 
neatly and correctly · 4. Learning to substitute 
specific nouns for gen-
eral words 
5· Learning to fill out forms 
and applications 
Spealdmg 
6. To introduce one self 
courteously 
7. Using low pitched pleas-
ant tone of voice 
Listening 
8. To make note of import-
ant points 
9· To understand relation-
ship of details to main 
point 
IET 'S LISTEN 
r w: s L 
Radio, television and sound-
motion pictures in modern life 
have made us increasingly aware 
of the role that listening plays 
in learning. This unit is devel-
oped to help the pupils acquire 
the skills they need to improve 
their ability to listen with in-
telligence and discrimination in 
class, in school activities and 
in social situations. 
Skills and Abilities 
Reading 
1. Learning to separate major 
ideas from minor details 
2. To appreciate logical 
structure of simple lit-
erary types: short story, 
drama, etc. 
3· Observing the use of pic-
turesque expressions 
Writing 
· 4,. To maintain and strengthen 
sentence sense 
5· To avoid use of unnecess-
ary words 
6. Striving ror good begin-
ning and good ending 
Spealdng 
7. To think clearly while 
speaking 
8. Using synonyms to gain 
variety of expression 
9• Using illustrations to 
make points understandabl 
Listening 
10. Noting colorful words in 
talks and discussions 
11. Keeping alert for key words 
12. To distinguish fact from 
opinion 
1.3 . To note m ttera of arranga. 
--------~--~---------~~ ment o i dea s and manners 
.Kb.owledge and Understanding 
1. A knowledge of a variety 
of vocations enables one 
to make a better choice 
Attitudes and Appreciations 
1. Intelligent planning 
and careful investiga-
tion lead to job hap-
piness 
of delivery which were 
effective 
Knowledge and Understanding 
1. Human relations are affec-
ed greatly by the spoken 
word 
2. The listener who wants to 
increase his power to en-
joy or to learn discrimi-
nates between programs 
3· Not listening can be 
socially embarra~g 
Attitudes and Appreciations 
1. The art of civilized liv-
ing is closely associated 
with discriminating lis-
tening 
2. Good listeners aren't de-
veloped over night. It 
takes time and training 
to become the kind of per-
son who can hear, think 
and absorb a~e same 
time 
CHAPTER IV 
UNIT ORGANIZATION OF THE TOPIC: LISTENING 
"Letts Listen" 
r w s L 
Radio, television and sound motion pictures in modern life 
have made us increasingly aware .of the role that listening 
plays in learning. This unit is developed to help the pupils 
acquire the skills they need to improve their ability to lis-
ten with intelligence and discrimination in class, in school 
activities, and in social situat.ions. 
Delimitations 
1. Listening is the process of making discriminating 
reactions to anything heard. 
2. Listening is an integral part of all phases of life. 
3. In listening, as in reading, the individual is fol-
lowing the discourse of another in order to gain 
information, to achieve understanding or to be 
entertained. 
4. Different skills are needed for different kinds of 
listening. To listen "for ideas" is different 
from listening "to ideas." 
5. Listening involves ability to recall, to anticipate, 
to visualize and to perceive relations in auditory 
situations. 
6. The ability to listen with intelligence and discrimi-
nation is a requisite ror the growth of our democratic 
society. 
7. Listening is a skill that is not effectively learned 
by accident; it must be taught. 
8. One does not know instinctively how to listen for in-
formation, for social enjoyment or for critical under-
standing. 
9. Society holds the schools responsible for sending out 
young people to use wisely the mass modes of communi-
cation. 
10. Until the advent of television, radio and sound movies 
there was need for very little instruction in listen-
ing. 
11. People are more easily swayed by what they hear than 
by what they read. Opinions are formed and decisions 
are made largely by what is heard. 
12. One should not listen to contradict what he hears but 
to weigh and consider it. 
13. To learn to evaluate what he hears and to relate what 
he hears to what he already knows, the individual needs 
such experiences as: 
a. listening to discussions of controversial issues 
b. listening to public and informal discussions of 
current problems 
c. analyzing reports, radio programs, speeches, motion 
pictures and discussions 
d. noting objectives and effectiveness of speakers 
e. perceiving different points of view 
f. studying famous speeches through recordings. 
14. Radio speakers provide excellent material for the 
study of diction, enunciation, pronunciation and 
speech organization. 
15. Intelligent listening possesses four aspects. It is 
{1) purposefUl, {2) accurate, (3) critical and (4) 
responsive or appreciative. 
16. Students who learn to be "active" listeners of radio 
and television will be alert classroom listeners. 
17. A good listener is not a lazy person who sits around 
absorbing other people's conversation. On the contrary 
he works hard at his job, because he knows it pays off 
in the long run. 
Probable Indirect Learning Products 
1. Tendency to broaden understanding of the characteris-
tics of other people and groups. 
2. Tendency to develop poise and self-confidence. 
3. Improvement in usage, vocabulary, voice and speeCh 
habits. 
4· 
5. 
6. 
1. 
Tendency to do constructive thinking. 
Tendency to practice the social conventions. 
Tendency to demand meaning in everything one hears. 
Probable Incidental Learning Products 
Appreciation of the tmportance of listening in a 
democracy. 
2. Increased ability to distinguish fact from opinion. 
3. Increased ability to reason logically. 
4. Increased ability to base judgment on facts. 
5. Increased ability to cooperate in group activity. 
Pre-testing of Class 
A. Test suggested is "Brown-Carlson Standard Test--
Listening Comprehension (Grades 9-13)" 
1. Correction and classroom discussion of reBults 
and their validity~ 
(Note) This test will also be used as a follow-up 
test. 
--=-------~ 
The Unit Assignment 
I. Introductory talk by the teacher 
A. Listening as a tool of democracy 
B. Formal listening 
C. Informal listening 
D. Influence of modern media of communication on the 
lives of Americans 
II. Define the word "discriminate." 
Discuss the difference between listening and hearing. 
III. Have the pupils give examples from their experience 
to prove the statement "We usually hear the things we 
want to hear." 
IV. Have pupils list the situations in which they listen 
during the day. Compare and compile the lists. 
V. From the compiled list ask pupils to check the aitua-
tion they encounter most. 
VI. Discuss the various media of mass communication, e. g. 
radio, television, movies, newspapers, magazines. 
VII. Develop criteria for judging these popular media of 
communication. 
VIII. Have the class discuss one or more of the following 
topics: 
A. How listening affects school work. 
B. Can listening skills be increased by training. 
C. What things hinder us in listening. 
D. The necessity of being an intelligent and discrim-
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inative listener in a democracy. 
IX. Discuss with class examples of mishaps which occurred 
because someone didn't listen. 
X. List as many jobs or vocations as you can where accu-
rate listening is a ''must." 
XI. Each pupil will keep a notebook for his material. 
These books will be checked from t~e to time. 
Suggested Core Activities 
To be m~eographed and handed to each pupil as a study 
guide. 
Below is a list of activities which will be the basis for 
individual, group and class work during the next four weeks. 
Activities checked are required by the class. You will note 
that activities have been grouped under the different aspects 
of listening, namely: (1) purposefUl, (2) accurate, (3) crit-
ical and <4) responsive or appreciative. Each week you will 
concentrate on one of the aspects, beginning with purposeful 
listening and following through. 
I will be glad to answer questions regarding any proced-
ures which are not clearly understood. 
Purposeful listening 
*1• Prepare to read Walter de la Mare•s little ghost story 
in verse, "The Listeners." 
Discuss your reaction to the poem. 
a. How does the poet appeal to the sense of sound? 
Give examples. 
b. What words suggest movement? Give examples. 
c. State briefly in your own words what main idea 
the author is trying to express in this poem. 
*2• Listen to a guest speaker and be able to state his 
theme in one sentence. 
3. Listen to panel and quiz programs in order to learn 
the techniques of discussion. Prepare to carry on a 
discussion in class on various questions treated by 
the panel. 
~. List three important news commentaries that you have 
heard lately and answer the following questions: 
a. Did they in any way change your thinking about 
the subject? 
b. How did they clariry your thoughts or opinions 
about the subject? 
~. Listen to a radio commercial and write a parody on it. 
6. Listen to the shows "I Love Lucy'' and "Amos and Andy" 
and compare the two. 
1. Listen to "Life With Father" and jot down any examples 
that are typical of your own behavior. 
8. Listen to "American Forum of the Air'' and state the 
gist of the discussion. 
*9· Tune in to some scheduled speaker and take notes on 
his talk. Write down a phrase that indicates his gen-
eral purposes. Get several more phrases that indicate 
his main topics, make a note of any words that are new 
to you, that are pronounced differently from your cus-
tom, or that are used in new ways. 
10. Listen to the conversation of pupils in the high school. 
List the topics that are most generally discussed. 
Accurate listening 
~. Ask a classmate courteously for directions to a place 
in your conmunity. Listen sharply and then repeat 
the directions. 
2. Listen to a classmate explain the rules for playing a 
game. Repeat the explanation or with other members 
of the class, play the game. 
*3. Listen to the teacmr read two paragraphs .from Emer-
son's "Self-Reliance." Write the topic sentence in 
each paragraph. Compare the results. 
-4. Receive directions once for a class assignment, 
repeat them. 
*5. Listen to a story over the radio or TV and tell from 
what viewpoint it is told. 
a. from the viewpoint of a certain aged person 
b. certain economic level 
c. some racial or religious group 
d. some person with a particular sort of problem 
6. Listen to directions to be followed in case of a fire 
drill. Write them from memory. 
*1· Listen to several speeches by classmates on one of 
the following topics: 
a. If I Were the Parent of a Teenage Boy or Girl How 
Much Freedom Would I Give Them? 
b. Should Eighteen Year-olds Be Allowed to Vote? 
After each speaker has finished write down 
(1) his main idea, (2) details, examples and 
comparisons used to back up his statements, 
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(3} any opinions included, (4} any questions per-
taining to the topic that you would like to ask 
the speaker, (5) any experiences of your own 
which bear out or contradict the speaker's ideas, 
(6} any unfmniliar words you heard whose meaning 
you want to know. 
B. Listen to a newscast and locate on a map places men-
tioned. 
«9. Listen to the recording "American Has Promisesn. List 
two promises described in the poam. 
*10. Listen to a recorded episode in American history as: 
"Landing of the Pilgrims," "Paul Revere and the Minute 
Ken," "Riding the Pony Express" and 
a. list new words 
b. list two or more topics you would like to discuss 
c. List five thought questions 
d. use the map to locate places mentioned in the 
records. 
Critical listening 
1. Listen to a talk given by a high school senior and 
write a critical comment. 
*2. Read silently around some topic of interest (either 
with everybOAY reading the smme material or from a 
variety of sources). 
Each one will discuss his findings and one member of 
the group will summarize the main points. The rema.inc• ' 
der of the group will act as judges o~ both how well 
the reporter listened and how well he was able to sum-
marize what he heard. 
*3• Listen to the recCDrdings o:r Roosevelt, Churchill, 
Truman, "I Can Hear It Now" and choose tbe voice you 
think was best from the following points 
a. adjusting volumes to the particular occasion 
b. varying 'tempo or range 
c. gaining emphasis by stressing the proper words or 
syllables. 
*4· Listen to a discussion by several of your classmates 
on the topic, "How to Treat Lawbreakers." Answer the 
:tollowing questions 
a. Did each participant state his point clearly? 
b. Did each contribution to the discussion move it 
forward--or were the comments repetitions? 
c. Did the students talk in terms of facts? 
d. Did the comments suggest that each student was 
listening to the remarks made by the others? 
e. Were the students courteous in their attitudes 
and their remarks? 
5. Arrange to engage in a conversation with three of your 
classmates. Listen to detennine which one was best 
from the following points and report to the class: 
a. correct pronunciation and enunciation 
b. variety in sentence for.m 
c. oo rrect use of verbs and pronouns 
When in doubt consult your textbook pages 233-241 
6. Listen to a guest speaker and answer the following 
questions: 
a. Was his topic caref'ully chosen with the audience 
in mind? 
b. Did he hold the attention of the audience? 
c. Was his voice pleasing, his enunciation and dic-
tion clear and his tone conversational? 
d. Did he show evidence of having real knowledge 
about the subject? 
e. Was his interpretation justified? 
7. Write a critical review of a radio or a television 
progrgm or of a motion picture. 
~. Listen to your own talk carefully enough to discover 
which words you overwork. Write them down in your 
notebook. 
9. Make a survey of the most frequently mispronounced 
words among your classmates and devise a word chart 
based on your findings. 
*10. Listen to a radio program on a controversial issue. 
(Town Meeting of the Air) Prepare a report. Cover 
the following points in the report: 
a. Topic 
b. Participants (give name and position) 
e. Critical evaluation of points made by each 
speaker . 
d. How were the points made 
(1) By appealing to emotion 
(2) Emphasizing prejudice 
(3) By use of correct and well-enunciated Engliah 
e. Give your opinion on the question 
11. Listen to speeches on radio and T V to see if the 
speeches are well organized, interesting and well 
delivered. Report your findings to the class. 
Responsive or Appreciative listening 
<~tl. Arrange with sorre of your classmates to listen to a 
particular radio or T V story and prepare to dramatize 
a scene from the story. 
2. Listen to a group of recorded folk songs and tell 
which one you think is best and w~. 
*3· Listen to the teacher read several poems and tell the 
mood which the poet is striving to convey through his 
words. 
4. Listen to a recorded episode in American history and 
draw a picture or write a description of the main 
character in the story. 
5. Attend a motion picture with a classmate, compare im-
pressions of speech, musical background and sound 
effect. 
~. Listen to the teacher read the short story, "The 
Hungry Hero." Write a brief description of the per-
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sonality of Cindy Sims. 
1. For one week listen to a dramatic program on radio or 
television. After each program evaluate it. (Use the 
evaluation chart on page 65)) 
8. Listen to a story on radio or television and jot down 
the central idea. Prepare to tell about an experience 
you have had, seen, heard about or imagined expressing 
this same idea. 
Optional Related Activities 
1. Each day in school is a series or adventures in lis-
tening. (Discuss) 
2. Keep a "listening log" of the occasions during one 
day (a school day) in which you had to listen. Use 
this list as a basis for a class discussion of the 
kinds of listening students do, the purpose for which 
they listen and the approximate amount of daily time 
spent in listening. 
3. Find the meaning of tre following words as they apply 
to radio and T v. Put this list in your notebook and 
add to it as you hear new words: 
4-
audition network stand-by 
cast channel transcription 
oo n tinui ty broadcast remote control 
sequel fade-out close-up 
Using the following as a guide, make a list of "good 
listening" programs on your local radio or T V 
station. 
a. News and Discussions 
(Reporters Roundup) 
b. Drama 
(Family Theater) 
c. Music (mostly classical) 
(New York Philharmonic Symphony) 
d. Music (mostly popular) 
(Bob Crosby Show) 
e. Comedy and Variety 
(Arthur Godfrey and His Friends) 
t. Mystery 
(Dragnet) 
g. Quiz 
(Twenty Questions) 
5. Plan a bulletin board display or posters and cartoons 
illustrating good and poor listening habits. 
6. Find out something about the educational background 
of your ravorite news reporter and made a report to 
the class. 
7. In what school -subjects do you find listening most 
important? 
In what school subject do you find it least important? 
Discuss. 
8. In small groups plan a listening program for a week. 
Make two lists. Head one list "For Entertainment," 
head the other "For Information." Set up criteria 
for judging the programs. 
9. Present to the entire class the committees reaction 
to a week or planned listening. 
10. Administer a questionnaire to determine how the radio 
and television have inrluenced pupil purchases at 
some time. 
Pupil's Check List For Listening 
1. Am I interested in other 
people's opinions? 
2. Can I listen without being 
distracted by the speaker's 
looks or voice? 
3. Do I close out as many un-
related sights and sounds 
as possible? 
4. Can I pick out important 
ideas and let the rest 
come by itself'? 
5. Can I outline these ideas 
while I am listening? 
6. Can I visualize description? 
7. Can I separate new inf'or.ma-
tion f'rom familiar facts? 
8. Do I respond with a smile 
or no& when it is expected? 
9. Do I ask intelligent questions 
and keep the topic moving? 
Yes No 
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Comment· 
Cu~inating Activities 
1. Prepare a program illustrating four aspects of lis-
tening. (The class will d~vide into four groups; 
each group will develop one aspect of listening). 
2. Each group will present their program to an invited 
audience. 
3. Conduct a quiz, "How Good a Listener Are You?'' with 
audience participation. 
4. Answers will be corrected orally (but not collected). 
Evaluation 
1. The ''Brown-Carlson Standard Test - Listening Compre-
hension (Grades 9-13) 11 is to be given at the comple-
tion or the unit. This will be a partial method of 
evaluating the outcome of the unit. 
2. OUtcomes of the activities will detennine greatly 
the degree of achievement of each individual. 
3. Classroom discussion of changes in thought and atti-
tude about listening. 
4. A teacher-made test will be given. 
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SUGGESTED~ ITEXS 
Part I 
Place an "x" before the answer which best completes each 
of' the following statements: 
1. Before the advent or radio, television and sound 
motion pictures there was need for 
a. much instruction in listening 
b. no instruction in listening 
X e. very little instruction in listening 
2. Marconi, the inventor of the wireless telegraphy, 
was 
a. a German 
X b. an Italian 
c. an American 
3. The purpose of the program "America• s Town Meeting" 
is 
a. to sell something 
b. to entertain 
X c. to educate 
4. "I Can Hear It Now" is a recording or 
a. popular songs 
b. a drama 
X c. a series of speeches 
5. The characters in "Father Knowa Best" are 
X a. true to life 
6. 
b. stereotyped 
c. exaggerated 
The program "Dragnet" is a 
a. quiz program 
b. mystery x 
c. comedy 
"Edward R. 
a. 
Murrow with the New a" comes over 
NBC - National Broadcasting Company 
CBS - Columbia Broadcasting Company 
ABC - American Broadcasting Compan:r 
x b. 
c. 
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Part II 
1. List three qualities essential for a good newscaster. 
2. Make a list of words used in radio and television 
vocabulary. 
3. There are many vivid advertising slogans in use 
today, such as: 
a. "At General Electric, progress is our most 
important product." 
b. ~ou can be sure if it•s Westinghouse" 
Add at least two more such slogans to this list. 
Part III 
1. Show a film and ask the pupils to evaluate it by 
using the following check list 
a. What did you learn from the film? 
b. List the things you thought were good about it 
such as: 
(1) content 
(2) photography 
(3) narration 
c. List the things you thought were poor about it. 
d. Would you recommend the film to be shown to 
another grade? 
e. Could you suggest any improvement in the film? 
Part IV 
1. Pupils will be given an opportunity to present to 
the class their own particular discoveries in 
listening. 
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Pupil Supplementary Reading List 
A. Easy 
BURGER, F. c., Children's Sto~ of Radio and Television, 
Harbingers, 19 . 
FORD, Edward, Bob Lane, News Cameraman, Macrae Smith, 
19407. 
MEYER, J. s., Picture Book of Radio and Television and 
How They Work, LothrOp, 19$1. 
PEET, Creighton, All About Broadcasting, Knoff, 1942. 
WATSON, Katherine~ Radio Plays for Children, Wilson, 
1947· 
Periodicals 
Modern Television and Radio, Dell PubliShing Company, 
19$1. 
Radio's Who•s Who, Pendulum, 1947. 
B. Average 
DERBY, John, All About Television, Popular Mechanic 
Press, 1952. 
GAVER, Jack, There's Laughter in the Airl Radio Top 
Comedians arid Their Best Shows, Greenber~ 
1945. 
GOULD, J., All About Radio and Television, Random House, 
1953. 
HICKOK, Eliza M., The Quiz Kids, Houghton Mifflin, 1947. 
McBRIDE, Mary Margaret, Tune in For Elizabeth, Dodd, 
· Meads, 194'5. 
WHITE, Paul W., News on the Air, Harcourt, 1947. 
Periodicals 
Whots Who in Televi3ion and Radio, Dell Publishing 
Company, 1951. 
TV Screen, Dell Publishing Company, 1947. 
c. Mature 
DUNLAP, 0. E., Understanding Television, What It Is and 
How It Works, Greenberg, 1948. 
GROSS, Ben, I Looked and I Listened, Informal Recollec-
tions of Radio and T.v., Random House, 
1954. 
SHAW, Irwin, The Troubled Air, Random House, 1951. 
WOODFIN, Jane, or Mikes and Men, McGraw-Hill Company, 
1951. 
Suggested Material FOr Pupils 
English Text 
English in Action, Tressler, J. C., Book One, Boston, 
D. c. Heath, 1949. 
Motion Pictures 
On the Air, Black and White Sound Motion Picture, 22 
minutes. 
Democracy and Radio, 33 1/3 rpm, 15 minutes. 
Story of Communication, Film, 22 minutes, Twentieth 
Century Fox. 
Newspapers, especially editorial, radio and television sections 
The Pine Bluff Commercial 
The Arkansas Gazette 
The New York Times 
Current Magazine 
Practic~l English (A Scholastic Magazine) published 
weekly. 
Recordings 
I Can Hear It Now, 
Six Poetry Albums, 
3 vol. each 12" records, 33 1/3 rpm, 
Columbia. Vol. I:l933-45, Vol. II: 
1945-49, Vol. III:l919-32. Actual 
voices of Churchill, Truman, Marshall, 
Wilson, Harding, Coolidge, Roosevelt, 
etc. 
3 records eaoh album, 78 rpm, Distrib-
uted by American Book Company. 
Broadcasts and Telecasts, suan as: 
America's Town Meeting (ABC) 
Father Knows Best (NBC-TV) 
American Adventure (NBC) 
Edward R. Murrow with the News (CBS) 
Wide, Wide World {NBC-TV) 
You Are There (CBS-TV) 
60 
Teachers References 
DAWSON, Mildred A., "Helping Children to Listen Effec-
tively", Language Arts Leaflet Number 
g, 1951. 
HATFIELD, w. Wilbur, ''Parallels in Teaching Students to 
Listen and To Read", Enflish Journal, 
Volume XXXV (December, 946). 
HOOK, Julius N., "Developing Good Listeners", Journal of 
Education, (April, 1949). 
HOOK, JUlius N., The Teaching of High School E?Bjish, 
New York: The Ronald Press, 950, 
Chapter 8. 
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Rating Chart for Radio--TV News 
Easy to understand (Is the news given in the simplest, clearest 
way possible?) 
Are the most important news events of the day covered 
first? 
Are the sentences short and easy to understand? 
Does the newscaster carefully pronounce difficult words 
and names of foreign places and people? 
Are the unfamiliar names of people and places identified? 
(Example: Teheran, the capital of Iran). 
Does the newscaster give you some background information 
to help you understand the day's news? 
Reliability (Does the newscaster make it clear whether he is 
giving a fact or opinion?) 
When he gives an opinion or an interpretation, does he 
tell his listeners whose opinion or interpretation he's 
giving? 
Does he control his voice so as to avoid giving hints of 
his personal opinion? 
Is he carefUl to give enough of the facts of the story so 
that you can arrive at a sound personal opinion based on 
the facts? 
Fair.mindedness (When there are two or more sides to a question, 
does the newscaster present all sides 
fairly?) 
Does he avoid "pet peeves" (dislike a particular politi-
cal party, etc.)? 
Does he avoid promoting pet projects or ideas? 
Does be avoid showing personal likes and dislikes for 
certain people? 
Does he try to show people and events as they are -- a 
mixture of good and bad? 
Does he explain news in the light or the facts (give facts 
to support his opinions)? 
Does he try to present all viewpoints on a particular 
question (For example: Does he tell how both the demo-
crats and republicans view a particular situation?) 
Does he interpret various . ideas or a question with equal 
weight? 
Organization (Does he make the most or the time at his disposal?) 
Does he give adequate time and emphasis to the big news 
stories of the day? 
Does he make the most of his time by carefully avoiding 
talk that is merely "cute"? 
Qualifications (Is the newscaster well qualified for his job?) 
(Long experience may be considered educational.) 
Has he had experience in gathering news? 
Has he received a top award for his work as a newsman? 
Taken from Practical English 
(A Scholastic ·Magazine) 
Feb. 11, 1953, p. 20 Vol. 14 No. 2 
Rating Chart for Radio--TV Dr~atic Shows 
Theme (Vfua.t the drama is about) 
Was the story important to your life--rather than about 
characters who are far-fetched or phony. 
Was the action of the show that of two forces of people 
or ideas--one wanting something and the other fighting 
to keep it from him (rather than senseless activity). 
Did it help you to understand yourself and other people 
better? 
Story (plot) 
Did the writing give the story oral (and for T V visual) 
rhythm by presenting the characters in motion--not purely 
in mental conflict? 
Could you imagine yourself experiencing what one of the 
characters was experiencing? 
Did the story develop naturally to a definite climax and 
a logical ending? 
Were all the incidents, local color, etc., that were es-
sential to the story left in the play and every detail 
that was non-essential {even though "cute") left out? 
Was the story well written (or adapted) for radio (or 
television) 
Production and Direction 
Was the total effect of the production unusually artistic, 
realistic or powerfUl? 
Were the actors well chosen for their roles? 
Did the action of the show flow along smoothly and under-
standably? 
Characterization (acting and speech) 
Did the actors speak clearly, varying tempo and pitch of 
their voices according to what they were saying? 
Did the actors make the characters "come alive 11 ? 
Did the actors seem to know exactly what they were sup-
posed to be doing at every given moment? 
Did the actors stir you emotionally--make you cry or laugh 
or think? 
Sound and Musical effects 
Were the sound effects well-timed and effective? 
Did the music set the correct mood for the show? 
Was it the right music for the style of the show (such as 
clavichord music for an 18th century English play)? 
Did the music flow smoothly from one theme to another? 
Did the music help you to feel the passing of time? 
Was the music well played? 
For Radio Dramatic Shows Only 
Did the dialogue or narration help you to "see" (in your 
mind's eye) the scene and action of the characters? 
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Did the actors have contrasting voices, making it easy 
for you to know which one was talking? 
Did the music prepare you, the listener, for what was 
going to happen next? 
Did the music help you to "see" the scene? 
For Television Dramatic Shows Only 
Were make-up, costumes and settings noteworthy for beauty, 
realism or their contribution to the interpretation of the 
story? 
Was the camera so used as to give you the feeling that 
you were really where the events were taking place? 
Was the picture on your T V set in focus and well-framed? 
If the show was a combination of movie and "live" televi-
sing, were the two well coordinated? 
Taken from Practical English 
(A Scholastic Magazine) 
Marcli 11, 1953, Vol. 14, No. 6, 
p. 9. 
Rating Chart for Radio--TV Comedy Shows 
Are the majority of the jokes and humorous skits written about 
real life situations (even though they are exaggerated) so 
that people everywhere can understand than? 
Are the humorous situations original and amusing enough to 
make the audience laugh without aay coaxing from the comedian? 
Does the "comedy line" help you to see the humorous side of 
everyday life? 
Does it help you to understand yourself and others better? Is 
the pun-type of humor (play on words) used sparingly and only 
when it is easy to understand and really funny? 
Is there a minimum of pie throwing, water-squirting variety of 
11humor"? 
Is the humor in good taste, carefUlly avoiding any situations 
which make fun of a religious or racial group? 
Does the comedian have a good sense of timing in delivering 
his jokes? Does he put the punch line across effectively? 
Does the comedian give others in the show a chance to enjoy 
the spotlight? 
Is the comedian genuinely funny without being almost completely 
dependent on elaborate costumes, disguises and props for a 
laugh? Taken from Practical English 
(A Scholastic Magazine) 
May 4, 1955, Vol. 18, No. 13, p.l5. 
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